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Background/challenges:     

 Students from 10 different professions participating in an 

interprofessional module, learning with, from and about each other 

(CAIPE, 2002). 

 

 A continous massive challenge concerning student motivation for 

learning and their level of participation. 

 

 Lecturers from the participating institutions represent a very 

diverse group, with very different cultural and pedagogical 

backgrounds 

 

  

 

 

 

 

The project  

 To investigate how to strengthen student motivation and active 

participation 

  

 To identify relevant learning approaches and methods in 

interprofessional education to motivate and stimulate learning 

 

 To use drama games and problem based learning as a project 

framework 

 

 To develop strategies to motivate students and create a dynamic 

and stimulating learning environment within an interprofessional 

course entitled, “Conflict Management” 
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Problem-based learning  
PBL is both a learning approach  

and methodology 

 In PBL, students themselves organize learning from practical 

topics and search relevant knowledge and skills 

 

 The students need help to systematically explore and understand 

practice relevant issues. Tutors are facilitators 

 

 They must learn to see problems in the cases  they study, ask 

questions, and then seek answers on their own. 

 

Work With PBL 

 8 students 

 Work starts from a problem- a 

trigger. 

 Tutors guide and stimulate the 

proces. 

 

 

 

 

Pbl process: 

 

 Hypothesis Generation 

 

 Define learning needs 

 

 Self-directed study 

 

 Debate learning issues from 

literature and practice  

 

 Share findings. Summarise how 

the learning relates to the problem 

 

 Self and peer assesment 

 

 

 

 

 

 

Drama games 

 It's a game or a case reflecting 
students´ daily life and experience, 

and it is carried out - played - by 

students 

 

  The case is played and a forum of 

students work interactively with it  

 

 The tutor acts as the facilitator of the 

process 

 

 The idea is to reflect in the forum, 

learn, laugh and experiment, while 
working with solutions and other 

possibilities 
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Hypothesis                  

 

 Problem-based learning including drama games as a learning 

approach in interprofessional education heighten student 

motivation and participation. 

 

 Thorough preparation and supervision of the lecturers during PBL 

courses will develop their  practice and  enhance a dynamic and 

stimulating learning environment.  

 

 

Participants 

8 classes, 256 students.                       

 

 2 experimental classes 

 

 6 comparison classes 

 

3 lecturers in experimental 

classes 

 

Data                           

 

 

 

Quantitative data collection 

  256 students recieved a questionnaire (RR =56%) 

 

Qualitative data collection 

  lecturers’  logs 

 oral dialogue with students (experimental classes) at the  end 

of the course 

 qualitative interviews with the lecturers (experimental classes) 

 

 

 

 

 

 

 

 

Methods 

 

Questionnaire 

  Average responses of students in the two 

experimental classes were compared to those in the 

six comparison classes 

 

Qualitative data 

  3 levels of analysis according to Kvale (Brinkman, J. 

& Kvale, S., 2009) 
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 Results (student questionnaire) 

Students from experimental classes gave remarkably 

more positive feedback on overall satisfaction and 

academic achievement than comparison classes 
 

 

 

 Overall satisfaction with the course 

 

41% 
43% 

35% 

63% 

21% 

25% 25% 

39% 

Your overall satisfaction
with the course?

The course materials
such as readings,

exercises, case studies
and group sessions?

Structure of the course 
and coherence of the 

contents – the common 
thread? 

Relevance of the course
in relation to your own

education?

Answers 5+6 

Class A + B Class C-H

 Academic achievement 

67% 66% 
70% 

48% 

67% 

44% 
39% 

43% 

28% 

41% 

Your own
understanding of

conflicts as a
positive driver in
practice settings?

Your own
understanding of
different kinds of

conflicts, their
origin and

appearance?

Your own
knowledge of ways
to prevent, manage

and mediate
conflicts?

Your qualifications
to prevent,mediate
and use conflicts as
a positive driver in

your practice?

Have the course
given you the
opportunity to

analyze concrete
conflicts?

Answers 5+6 

Class A + B Class C-H

Qualitative results 
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Students’ comments - PBL  
(oral as well as written feedback) 

• ”PBL makes you responsible for 
your own learning process. It 
stimulates team spirit and makes 
you responsible for the group 
work. It motivates me that the 
group depends on me.” 

 

• ”It is stimulating to work with the 
hypothesis, the discussions of your 
knowledge makes you realize what 
you need to study further.” 

Motivation 
and team 

spirit 

Students’ comments - PBL  
(oral as well as written feedback) 

• ”Professionally, I definitely 
benefitted the most from the PBL 
lessons, because you had to ”teach” 
within the group and communicate 
what you had read and prepared at 
home.” 

 

•  ”Moreover, we had some useful 
discussions.  Another useful part of it 
was that you had to collect 
supplementary material and be 
critical, which taught me to find 
other useful material than what was 
offered.”  

 

Learning 
to learn 

Students’ comments - PBL  
(oral as well as written feedback): 

•“It is nice to get the 
opportunity to 
choose what to 
focus on and nice to 
be able to pick out 
literature yourself .” 

Differentiated 
learning 

Lecturers’ comments - PBL  
(oral as well as written feedback)   

The effect of PBL 
Motivates 

• ”Great way to work – present and engaged students”. They are well 

prepared and pass on their knowledge. They show up for the PBL 

sessions. 

 

Personal involvement of students 

• Peer evaluation works well. They require a method of study. 
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Lecturers’ comments – PBL 

 (oral as well as written feedback)   

 

Why does it work  

 Learning processes are effective, productive and relevant. 

 The students are continually engaged, and they develop into lecturers 

themselves.  

 They actively participate in knowledge development and this creates a 

stimulating learning environment. 

 

Challenging for the students 

 The method can produce resistance and a feeling of discomfort in 

some students.  

Challenges of PBL  

 

”The PBL method takes 

time to learn which puts 

you under pressure for 

time” 

 

”It is difficult to collect 

knowledge. It requires 

self-discipline” 

 

 

Drama games 
Student comments - drama games (oral as 

well as written feedback) 

 

 

• ”Essential. It is great that the 
exercises take our own situation as a 
starting point” 

Drama games creates 
motivation and a 

feeling of closeness 
between the students  

• ”Insight by experiencing the nature 
of the conflict bodily through role 
played conflicts.” 

Being close to the 
problem 

• ”Drama games is a good way to 
experience something bodily!” 

Personal 

Based on experience  
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Lecturers’ comments - drama games 
(oral as well as written feedback) 

 

 
 

Drama games motivate and stimulate a sense of cohesion 

 

 ”A great way of learning intuitively” 

 

 ”The students understand the importance of an appreciative approach, 

of communication and verbal/nonverbal behaviour and attitudes.”  

 

 ”The students draw on their own experience and practise concrete 

analysis of actual dilemmas when they play different roles in the drama 

games. Their attention is drawn to how they react emotionally and 

physically.” 

 

Lecturers’ comments - drama games 

(oral as well as written feedback) 

 

 

Why does it work well?  

 A highly motivating method because of its realistic nature and because 

of the very concrete way of focusing on dilemmas familiar to the 

students.  

 

 

 Challenging for the students:  

 The method is potentially scary for some students, they have to be 

courageous and ready for active, playful participation. Some may 

refuse, due to former negative encounters with the method. 

 

 

Conclusions 
 

 

 

 

”It pays off big time when it 

works” (Participating lecturer, 2014) 

 

PBL and drama games as 

learning approaches can 

meet challenges due to lack 

of motivation and 

participation in 

interprofessional courses                       

 

 

 

What works (PBL) 

Meaningful groupwork and 

personal feedback to the 

students is important. The 

students participate 

actively. 

 

Motivating for students, 

they engage and attain 

another learning approach. 
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Student challenges with PBL 

 

 Insecurity due to new 

method 

 

differences within student 

groups 

 

 

Conclusions (drama games) 

Great satisfaction with the 
method, it is very motivating 
 
 gives awareness of own 

feelings, and the importance 
of an appreciative approach 

 
 It combines personal and 

emotional aspects with 
theory 

 

Challenges 

 potentially scary 
    dropout 

Perspectives               

 

Important aspects of awareness 

 

 Motivation and learning approach (both students’ and lecturers’) 

 Supervision and Partner training 

 Time and resources 
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Questions? 

Contact detail(s) 

 Bodil Winther Hansen, OT, Msc 

bwha@phmetropol.dk 

 

 

Camusa Hatt, M.A. 

caha@phmetropol.dk 

 

 

 

Metropolitan University College 

Copenhagen, Denmark  
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